Metalanguage did not receive a lot of attention in communicative language teaching (CLT) but has remained an untouched area in second language studies. This research wanted to examine the effect of teachers' metalanguage on learners' noticing of grammatical points. This research was conducted at two proficiency levels of elementary and intermediate. In each level of elementary and intermediate, two groups were chosen, an experimental and a control group. In the experimental group, the teachers used metalanguage to teach grammar points. However, in control group the teachers used examples to teach grammar points. A noticing task test was administered to the two groups to collect data. The result indicated that the metalanguage had impacted the learners' noticing, of grammatical points.
Introduction

Background
Metalinguistic terminology is a technical term that is used to name grammatical items. For example, present continuous is a label or name for a grammatical point that called grammatical terminology or metalinguistic terminology. So metalinguistic terminology may help teachers to talk about language, however Berry (2014) claims that "it is quite possible to talk about language without any terminology at all" (p. 25).
There are many advantages of using metalanguage in L2 classrooms. Hu (2010) briefly mentions five of them that are the most important advantages:
First and foremost, it develops learners' knowledge of forms and functions. "Knowledge and use of metalanguage have the potential to facilitate the development of an L2 learner's metalinguistic awareness-that is, (Carter, 2003 , cited in Hu, 2010 an enhanced consciousness of and sensitivity to the forms and functions of language" (p. 64). So by focusing on the language, learners understand the grammar points with conscious attention, and they can develop the skill of verbalizing and analyzing the language.
The second advantage of metalanguage is the use of similarities between L1 and L2. Hu also states that "the use of metalanguage in the L2 classroom is a useful way to measure the wealth of metalinguistic awareness that learners have developed in the process of acquiring L1 literacy" (p. 65). For example learners that have learned different labels such as noun, verb, adjective, adverb, so on, in their native language can make sense between L1 and L2 as they are learning the second language.
Third, Hu (2010) claims that when the teacher and students avoid using metalanguage, there will be some difficulties and disadvantages in grammar instruction. Even in English classes that the method of teaching is CLT, they sometimes desire to talk about language explicitly (p. 65). He also believes that "such a discussion can be used either to raise learners' consciousness about the target structures or to provide an opportunity for them to confirm or modify the rules they have internalized as a result of their own hypothesis formation and testing. However, it is difficult to see how an explicit discussion of complex structures, such as unreal conditionals and relative clauses, can be conducted without recourse to metalanguage" (p. 65). Hu (2010) points out that the next advantage of using metalanguage "concerns the explanatory precision with which linguistic generalization can be made and the efficient delimitation of the contexts to which the generalization applies. Metalanguage that is appropriately used can preempt both under-and over-generalization of the rules in question." (p. 66). In the other words, by using different examples for grammar rules, learners may make wrong generalizations.
Another advantage is the use of metalanguage for comparing and contrasting the new grammatical rule with that the one the learners have already learned. Hu (2010) points out that "metalanguage and concepts of L2 structural properties already learned can be exploited as points of reference or anchoring sites for the assimilation of new knowledge" (p. 66).
Noticing has an important role in second language learning, and most of the researchers are interested in investigating it. Schmidt (1990, cited in Brown) refers to it as noticing hypothesis, and he believes that without focal attention or noticing input cannot convert to intake (pp. 292-293). Burns & Richards (2012) point out that:
Noticing refers to process of the learner picking out specific features of the target language input which she or he hears or reads, and paying conscious attention to them so that they can be fed into the learning process. This involves making connections between grammatical features noticed and their associated meanings, functions and contexts of use. The importance of noticing is associated in particular with work of Schmidt (1990) , who concluded that noticing was the process by which input was converted into intake. (p. 260) In grammar instruction when the teacher uses metalanguage, in fact the purpose is to attract the students' attention to grammar points. The teacher tries to raise their metalanguage awareness and noticing in order to facilitate learning. Teachers can use metalanguage to enhance grammar, reading and writing. However, in this study the focus is the use of metalanguage in teaching grammar.
Significance of the Study
The significance of this research can be sought from two perspectives: theoretical and practical. From the theoretical point of view, it can help researchers to establish a clear relationship between teachers' metalanguage and leaners' noticing of grammar points. From the practical point of view, it might contribute to increasing the teachers' awareness of how metalanguage works in EFL classes.
Research Question
Does metalanguage have any impact on the noticing of the Iranian EFL learners of different levels?
Research Hypothesis
The research hypothesis of the present study also can be stated as follows:
Metalanguage does not make a statistically significant difference in noticing grammatical points at different levels.
Literature Review
Consciousness Raising (CR)
Consciousness raising (CR) is an approach for teaching grammar that helps learners to improve their explicit knowledge of grammar. Ellis (2002) points out that "this is not the same as metalinguistic knowledge. It is perfectly possible to develop an explicit understanding of how a grammatical structure works without learning much in the way of grammatical terminology. Grammar can be explained, and, therefore, understand in everyday language. It may be, however, that access to some metalanguage will facilitate the development of explicit knowledge" (p. 196). According to Rutherford & Sharwood-Smith (1985) CR is "the deliberate attempt to draw the learner's attention specifically to the formal properties of the target language" (cited in Cullen, 2012, p. 261).
Some researchers believe that CR facilitates learning, however some others claim that language learning is not a conscious process. Seliger (1981) "has claimed that obviously, it is at the unconscious level that language learning takes place" (cited in Schmidt, 1990, p. 129) . Although Schmidt (1990) points out that "there are many who believe that conscious understanding of the target language system is necessary if learners are to produce correct forms and use them appropriately. In this view, errors are the result of not knowing the rules of the target language, forgetting them, or not paying attention". There are three senses of consciousness: consciousness as awareness, consciousness as intention and consciousness as knowledge (Schmidt, 1990, p. 133) . Schmidt (1990) mentions there levels of awareness such as perception, noticing (focal awareness) and understanding. Oakley (1985) and Baars (1986) believe that "all perception implies mental organization and the ability to create internal representations of external events" (cited in Schmidt, 1990, p. 132) . In noticing level of awareness Schmidt (1990) cites Bowes (1984)'s claim that points out "the crucial distinction between information that is perceived and information that is noticed" (p. 132).
Noticing
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International Journal of English Linguistics Vol. 6, No. 3; 2016 Furthermore, he believes that when we are reading something, we generally pay attention or notice the content of the text. Although there are other things such as the style of the text or writer, noises around us and the sound of music, however we can choose which of these we want to notice and pay attention.
Generally in a conscious experience, it is difficult to describe something that we noticed. For example Schmidt (1990) points out that we may find out two wins differences and notice them but we are not able to describe them, Or notice a person with a regional accent but we cannot explain it phonetically. Therefore he believes that "when problems of memory and metalanguage can be avoided, verbal reports can be used to both verify and falsify claims concerning the role of noticing in cognition". (p. 132)
The last level of awareness is understanding. When we notice something and think about it we can analyze and compare it with something else that we noticed in another occasion. These mental activities are related to consciousness and problem solving is its example. (Schmidt, 1990, p. 132) According to Schmidt (1994) (2005) represents in his study the Schmidt's definition of noticing "noticing= detection + awareness", and because detection is a part of awareness, he simplifies it to "noticing=awareness" (p. 4). Furthermore, Al-Hejin (2005) claims that "reviewing the psychological literature on consciousness has led Schmidt to propose the Noticing Hypothesis" (p. 14).
There are different studies about the crucial role of noticing in language learning. Truscott (1998) argues that Schmidt's noticing hypothesis is "a claim about how input becomes intake-that part of the input that is used for acquisition. It claims that conscious awareness (noticing) of grammar plays an important role in the process" (p. 103).
Noticing Hypothesis of Schmidt has two versions, strong and weak. In strong version "noticing is a necessary condition for learning", however in weak version "noticing is helpful but might not be necessary" (Schmidt, 1990; 1993a; 1994; 1995b , cited in Truscott, 1998 . In addition, Schmidt (1995) distinguishes between noticing and understanding, "which Schmidt defines as "recognition of a general principle, rule or pattern" (p. 29, cited in Al-Hejin, p. 4). Furthermore, Schmidt (2001) points out that "understanding represents a deeper level of awareness than noticing which is limited to "elements of the surface structure of utterances in the input" rather than underlying rules" (p. 5, cited in Al-Hejin, p. 4).
Because of the importance of noticing in language learning and acquisition, recently there are lots of studies about it. Schmidt & Frota (1986 , cited in Thornbury, 1997 suggest that two kinds of noticing are necessary condition for acquisition: 1) Learners must attend to linguistic features of the input that they are exposed to, without which input cannot become "intake".
2) Learners must "notice the gap", i.e., make comparisons between the current state of their developing linguistic system, as realized in their output, and the target language system, available as input.
For the purpose of raising the students' attention to the language form, the teacher needs to use some classroom activities and techniques such as "input enhancement" and "input flooding". Decarrico & Larsen-Freeman (2002) point out that input enhancement is a technique that is used by the teacher to attract the students' attention to a special feature such as a new grammar point or vocabulary. In this case the students are given a text with bold fonts in some parts or a gap-filling in a listening text. Moreover, in input flooding, the teacher bombards students with a lot of target form examples. (cited in Cullen, 2012, p. 260)
In addition, Swain (1995 Swain ( , 2000 and Thornbury (1997) claim that noticing the gap (another aspect of noticing) is "where learners notice gaps that exist between their current state of knowledge (their interlanguage) and the target language system" (cited in Cullen, 2012, p. 260).
Method
Participants
The participants of this study were selected from Tehran Institute of Technology. The participants of this research were selected by the Oxford Placement Test administered to learners in four classes already organized by the institute officials. 
Instruments
The following instruments were used in order to collect the required data for this research:
(a). Oxford Quick Placement Test: Although the learners are required to take the institute placement test, the Oxford Placement Test was administered to further guarantee that the learners were homogenously selected. The test include two part. The first part is composed of 40 items which all the students in the two groups, that is the elementary and intermediate groups, were asked to answer. However, only the learners in the intermediate level were required to answer the next twenty questions which were from 41 to 60.
(b). Voice Recording: The teacher's voice was recorded not as a tool to collect data, but to make sure that he used metalanguage.
(c). Noticing Task: the noticing task in the current study includes 10 sentences about the grammar point. Eight of the items are incorrect and two of them are correct, and the students were asked to identify the incorrect sentences and correct them.
Procedure
The first step was to administer the Oxford Quick Placement test in order to guarantee the homogeneity of the learners with regard to their proficiency levels. Two levels of elementary and intermediate were selected for the present research. In each level, there were one control and one experimental group. The teacher in elementary level to taught "articles" (a/an vs the) using only metalanguage in the experimental group and only examples in the control group. All the students in this level had already learned the articles "a" and "an"; however, they were going to learn the article "the" and distinguish it from "a/an".
In the intermediate group, the teacher was requested to teach "so and such" using only metalanguage in the experimental group and only examples in the control group.
Next, a task of 10 items was used in each class to tap the students' noticing of the grammar point.
Data Analysis
A Two-way multivariate ANOVA (2-way MANOVA) was run to answer the research question.
Result
The research question of this study aimed at investigating whether metalanguage has any impact on noticing of Iranian EFL learners of different levels. We used independent samples t-test in order to answer this research question. The descriptive statistics of the treatment and control noticing scores are set forth in Table 1 before discussing the results of independent samples t-test. As Table 1 displays, in elementary level, mean of noticing for treatment group ( ̅ = 5.92, SD = 2.39) is not very different from control group ( ̅ = 5.08, SD = 2.19) though mean is a bit larger in value in favor of treatment group. In contrast, Table 3 shows that, in intermediate level, mean of noticing for treatment group ( ̅ = 7.08, SD = 2.39) is evidently greater than control group ( ̅ = 5.00, SD = 2.30). The results of independent t-test, as appeared in We made a Bar Graph to show the results (Figure 1 ). Figure 1 illustrates that, in elementary level, the students in the treatment and control groups have not acted very far from each other regarding noticing. But in intermediate level, the students in the treatment group have outperformed those in the control group on the subject of noticing. Figure 1 . Two groups' noticing means in elementary and intermediate levels
Discussion
As shown in the previous section, the hypothesis of the current research has been rejected. However, the noticing mean of the elementary level is not much different from the intermediate level.
Not a lot of studies have been done on the relationship between teachers' metalanguage and learner's noticing of grammar points. However, a comparison and a contrast are made between the findings of this study and those of others.
The findings of this research are in contrast with those of the research done by Arghamiri & Sadighi (2013) claim that "as the students' proficiency level increases, their understanding of the knowledge about language also increases". In their study, they investigated learners' metalanguage, but in the current research teacher's metalanguage was the focus of research.
The findings of this study are in line with Roehr (2008) and Elder (2009) who found positive correlations between metalinguistic knowledge and proficiency test results in more advanced learners, and found significant correlations between students' proficiency test scores and metalinguistic knowledge" (p. 8). In the present study, all the learners in the intermediate level outperformed those in the elementary level.
Furthermore, the results of the present research correspond to those found by Tokunaga who found that there was a strong relationship between proficiency levels and metalanguage, something which was demonstrated in the current study.
The present research does not correspond to the finding of research by Hu & Ellis (1998) . Again here they www.ccsenet.org/ijel
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Overall, all the studies done so far put the stamp of approval on the use of metalanguage as an effective tool in second language development. But most studies have concentrated on learner's use of metalanguage rather than the teacher's.
Conclusion
The aim of this study was to find a relationship between teachers' use of metalanguage and learners' noticing of grammatical points across proficiency levels.
Regarding the hypothesis, MANOVA identified significant differences between the target and control groups on noticing (F (1, 46) = 4.88, p = .03, p< .05, Partial η2 = .09 representing a small effect size); as a result, the null hypothesis of the current study reading as "Metalanguage does not have any impact on noticing of the Iranian EFL learners of different levels" was rejected.
Limitations of the Study
Doing the present study, the researcher could not control some factors. First of all, although she briefed each teacher on using metalanguage in the class, but the way he used it was not under the researcher's control. For instance, a teacher may or may not have used examples to explain a grammar point. Another limitation was the teacher's experience and expertise in teaching English. A teacher might have two or more years' experience teaching English. In fact, this can affect how a teacher can effectively use metalanguage. Finally, to have adequate number of subjects, the researcher had to include both male and female EFL learners.
